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Minority Populations at Predominantly White Campuses

Graduating Black Stlents From Majerity

Institntions is an Essive Concept

hisfail, over 1 million African Ameri-
can students will be enrolled in

undergraduate degree programs,
Mmtofdwnwillbem:olledin

back o HBCUs. Hence, the vast majority of
our impressionabie 18-year-old students
begin their college years on campuses that,
byand large, have somewhat dismai records
in advancing and graduating 2 good number
of "people who look like us.”

The graduation raies of these smdents
has not kept pace with their increased
~aroilment wrends. As few as one-third of

undergraduate degrees.
One must ask, “Why? Why don't mostly
white institutions do a better job of advanc-
ing and graduating our African American

. students? Why, in view of the visible signs of

: homhplohﬂyalheeueofmyd

the problems wmill encountered by African
American students who represent a segment
of an institution's minority

When an African American
working on a predominantly white campus
who, lile myself, mustaddressthis question,

" becomes all the more disturbing when our

very existence on campus is aligned with
some special population or special nesds
program. [ am all too familiar with the
categorization terms and labels such as
‘minority student affairs,* “multicultural
conterns,” “underrepresented students

® “minority recruiter,” “Upward

and an zpparent concern for student well-
being, why can't my students graduate a2
better rate? Am | making a difference herein
the Hves of African American studenis on my
campus? Are my students not the best and
brightest and most privileged of this
generation's African American youth? Are
they not benter prepared, more focused and
more accustomexd to the high-stakes compe-
tition necessary for acadernic sucoess?

. STOP! If not careful, we African Amesi-
canprofessionals canbe cobwebbed intothe
same fallacious cycle of self-doubt that our
students encounter. We tend o position
ourseives mentally into thinking that, indi-
vidually, we can solve the ace problem at
our respective institutions. Each year, we
IRIStEr OuIr Creative juices, rely on our spiri-
tual connection and break our backs pro-

We constantly wonder what else can be
done to make a difference. We practice
tough love and surrogate inenvi-
ronmerus that giadly yield in loco parensisin
favor of students’ liberal personal freedoms
and conservative sodl justice. We preach
and pray for students 10 succeed academi-
cally and survive psychologically inteaching

Each September we see African Ameri-
mnmdmwhomcwconegefedinga
seve of
wmmmmmmm
tion have finally peid off. They are now part
of a special breed on their way to a2 college
degree. We see that many of these students
are first-generation college students: if some
parentsdid attend four-yesr instinutions, they
invariably matriculated at 2 HBCU.

We know that many students and par-
entsalike feel thata ssudent’s success in high
school assures success in college. We also
see the miseducated ones who believe that
anending a mostly whise campus, in some

way,isanextrabadgeofhonorbecausethey

of pastying afl night or ragging every dayto
class,

The dirty secret is that most African
American freshmen don't have the fintest
inkling of what they may encounter

orpsycho-socially

that many mostly white institutions have yet
w make the shift from an emphasis on
“acceptance and assimilation” to “affirma.
tionandaffiiation.“ This dated

and *business as usal® of seting numerical
goals for an African American presence on
campus andl fosering assimilation (be &
overtty or subliminally) via Burocentric cur-
riculz, tracitions and symbols, just won't cax
it anymore with todsy’s African American
college 2

ivory wower need but peruse lagt year's news
articles and editorials that attemnpt to explain
the new African American student protest
agenda. In shont, it's an agenda that em-
braces hoth equality and quality of life.
Today's African American studerss see
well beyond the “feel good" studens pro-
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sudents wantand demand instinutional affir-
maton of their humanity, cultural identity,
nistorical legacy and societal contributions.
snudents know that without this affirmation
in the form of substunrtive outcomes, they
will feei littie pride in, and affiliadon with,
their alma maters.
who doggedly refuse 10 acknowiedge this
reality — perhaps. for fear of caving in to
ical correctness — will continue to dis-
and disenfranchise and just plain
«dis” their African American students. What
will resuit will be even more dismai advance-
ment records, more student protests, more
separateness and more student brain-drain
to HBCUSs. Therefore, when African Ameri-
can students choose 1o persist in environ-
ments that do not choose 10 advance, they
will continue 1o seif-affirm and seif-affiliate
in their own little comer of the campus —in
dorms, dining halls, cubs and organizations

graduations.

With yet another generation of college
students at our doors this fall, mostly white
that the advancement and graduation of the
AffianAmerican stodentsthey so vigorously
recruit requires an instnutional-serength
commitment. The burden of responsibility

opment of strategic plans thar will lead
substantive changes rather than window
dressing; and an understanding that
multicuiniralism

incorporates cultural affirmation and
psycho-social affiliation as necessary ingre-
dients in their advancement goals for African
American snydents. a
Dx. Ruowoa ©. Covivgron
Coordinator of African-American

Student Affatrs

Nortb Carolina State University




